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Responses: 
"Whose Future?" or "Social Justice and the Lutheran Academy?" 
Marsha Heck 
Introduction. Like Mark Schwehn, I will look back to look ahead. 
Unlike Schwehn, my focus will address what we might do--faith in 
practice--the "body" which is excluded from the meaningful education 
he says must simultaneously address "mind and spirit." I propose a 
redefinition of how Lutherans activate the moral dimensions of our 
relationships with others as a key to energizing the future of our higher 
education tradition: particularly, Kretzmann's suggestion that our 
future lies in the development of those who might influence society, 
with all its inequalities and injustices. It seems to me that if we are to 
promote this development with integrity, the meaningfulness of 
theological reflection and academic scholarship must be grounded in 
day to day experiences and face to face relationships with others. 
While service learning is one model for such a dialectic of theory and 
practice, this discussion will not address models. Rather, I believe our 
future lies in reminding ourselves of Kretzmann's call to action in 
1940. Perhaps he would concur with Arthur Preisinger who suggests 
56 years later, that being Lutheran requires a dead honest look at the 
human condition and the truth of it, and offers, for those who care 
about it, a radical way out. It is our supreme responsibility to ... be 
ready to speak and hear "the truth in love." (Preisinger 1996) 
+++++++++++++++++++++++++++ 
... Our future may have less to do with considering what 
it means to be Lutheran, or even Christian, and more 
about the moral clarification of how we act out our 
commitment to those who have less or who are different. 
+++++++++++++++++++++++++++ 
Kretzmann's development as well as Preisinger's "dead honest look" 
necessitate discourse among divergent, even non-Lutheran, 
perspectives of the truth as Schwehn implies. We are challenged to 
engage with the living, breathing pluralism of the earthly kingdom 
rather than considering diversity from the safe, pristine distance of a 
purely academic perspective. (Digging a foundation is messier than 
creating architectural blueprints.) Doing must be given a higher 
priority than the last of six articulations of eternity (see Schwehn's 
closing sentence) and our definition of "social" must go beyond his 
acknowledgment that education is public. 
David Lotz articulates a definition of the earthly kingdom and its 
relationship to education and service which will gauge this 
conversation: 
Marsha Heck is Assistant Professor and Chair, of the Department of 
Education at Texas Lutheran College. 
... the earthly kingdom includes the whole of humanity, Christians 
and non Christians alike, all of whom are God's agents, ultimately 
answerable before him, for maintaining the world in peace and 
order... Rigorous education at the highest levels is required, 
therefore, indeed is commanded by God, to the end that the 
citizens of the earthly kingdom are enabled to appropriate their 
intellectual heritage, and are thereby equipped for responsible 
service in the world. In the process their own best capacities of 
mind and spirit are cultivated to their full potential. (Lotz 1979, 
p17) 
In other words, while Schwehn claims that our young people must 
feel in their bones the truths, in practice it may be more important for 
them to struggle against what is not true, however that may be 
defined. And, I will look back to Luther and ask different questions 
(it has been said that what we question is what we value) than 
Schwehn about our future. My queries about how faculty, staff and 
students at Lutheran colleges and universities can LIVE our faith, 
Lutheran or not, day to day in community with one another and the 
world around us, in a way which makes a difference, are introduced 
powerfully by Starla Stensaas of Dana college. In her response to 
materials for the Vocation of a Lutheran College Conference 
Stensaas asked, 
Does the "church" demand the canon ( and a particular 
theological, denominational canon at that) over the experience of 
living in community as an act of waiting for God together? Do we 
prefer to sit like the Pharisees and wring our hands over those who 
do not keep the Sabbath as we do? Or have we forgotten the cost 
of a "church" gone mad: the inquisition, the Crusades, the white 
churches who rose up against civil rights? (1995) 
She further legitimizes my response by explaining that she has been 
"lead to the church as a feminist academic who chose to teach at an 
institution that claims to value the whole person, an institution which 
makes this claim based on the Gospel and a church-relatedness." 
Accepting that claim as a truth claim, she notes that she is 
"empowered to engage in conversation on social justice issues from 
a spiritual as well as an academic ground." This paper will do the 
same, adding a call to action. 
Luther's Legacy. If all that remains as a "stay against the 
confusions of our time is a set of several religious traditions" as 
Schwehn implies because they offer a remedy for the human 
condition, I suspect we will wait a very long time for clarity and 
justice. Although working toward a world which offers safety and 
sanity for all, regardless of faith, cultural, personal or political 
traditions seems more urgent than refurbishing an ideal of the 
Lutheran College, Luther does offer support for social justice. 
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Luther, as Simmons points out, was a relational thinker: 
He saw all human life as existing simultaneously in relationship with 
God and neighbor , so all discussion of human life, including the life 
of faith is to be expressed through a dialectical understanding. It is 
the simultaneity of these relationships which gives human life its 
tension but also its ultimate meaning. (Simmons 1966) 
This relationship with the world must be sustained in love. One of 
Simmons' key points is that we have lost the call of vocation in service 
to our neighbor, in the earthly kingdom, and replaced it with vocation 
based on material satisfaction. It seems to me that we have also lost 
the sense of power the church community has to take action. Perhaps 
our influence is needed even more than in 1940 when the injustices 
were clearer. Schwehn offers various perspectives of how Lutheran 
institutions live out the relationship of Christ and culture. Luther 
further contextualizes this relationship when he "explicates his ethical 
teachings in terms of dualities. The antithetical duality pits the 
kingdom of God against the kingdom of the devil... in a 
complementary duality ... God uses two governances (the spiritual and 
the temporal) as instruments in helping creation overcome the evil of 
the antithetical duality." (Preisinger 1995) Add to this discussion 
Luther's view of vocation as a calling, a call to moral responsibility, 
and his conviction that we must do our duty (and our best) in whatever 
situation God places us, and our future may have less to do with 
considering what it means to be Lutheran, or even Christian, and more 
about the moral clarification of how we act out our commitment to 
those who have less or who are different. How we identify and meet 
these needs may vary; as Lotz explains, education itself is "an 
instrument and expression of this :freedom of will, and exists to instruct 
the will to choose rightly and wisely." Of service he continues, 
"Given its placement and legitimization within the earthly kingdom, 
education is above all education for citizenship, for responsible service 
to one's city and country." (Lotz 1979) 
Schwehn values an education which simultaneously addresses the 
mind and the spirit. I would propose that an education which 
simultaneously embodies theory and action, faith and practice, 
reflection and execution has a more dynamic meaning and significance 
for the future. Clearly, a liberal education is not enough. The Nazis, 
Hitler himself, appreciated the classics and could probably pass any 
test or teach any class offered by our general education programs. Nor 
is faith alone enough. 
For example, of the Nazi German Lutherans Preisinger explains that 
it was "the misinterpretation of, the misapplication and the distortion 
of the doctrine [Luther's] which was used by German churchmen to 
jµstify their pro-Nazi attitude during the third Reich." (Preisinger 
1995). Preisinger continues that Luther's teaching not only "can but 
MUST be used to motivate action toward peace and social justice," 
even though misinterpretations of Luther's ethics led the church to feel 
it should not get 'mixed up' in politics." (Preisinger 1995) Thus, I 
think our future lies more in the moral consideration of how we, and 
our graduates, choose to be citizens whose influence makes a 
difference, than it does in pondering our Lutheran version of the 
Christian faith. 
+++++++++++++++++++++++++++ 
Our future lies less in defining the distinctiveness of 
being Lutheran than in discerning the universality of 
being human; less in students "feeling in their bones the 
truths" than in moving their muscles against what is not 
true. 
+++++++++++++++++++++++++++ 
Differences. "Making a difference" is an interesting colloquialism 
for this discussion in that most social injustice occurs precisely 
because, like the Jews, one is different than others with power. 
Those who are different become marginalized--become the Other. 
In a world which I argue is not so "obviously less perilous" than 
Schwehn might consider it to be, being culturally responsive and 
embracing diversity by demonstrating respect for differences may 
not be as easy a., it sounds encouraging. Being politically correct 
does not necessarily mean being morally responsive or 
response-able. Actually living with someone who has decidedly 
different views is much more challenging than being a tourist in an 
exotic culture or undertaking a mission project to enlighten those 
deemed less fortunate. I write this response in a sense as an Other. 
Although I am an Anglo woman, of partial German descent who 
grew up Lutheran, I write also as someone from the Northeast and 
a convinced member of the Religious Society of Friends, a Quaker, 
in a Southern, Lutheran college. These differences, and my 
perspectives, have not always been to my benefit. For example, 
some may dismiss this essay, and in the process my voice, as 
simplistic, more affective than scholarly and decidedly "non 
Lutheran." Ironically, I have realized more about my Lutheran roots, 
and discovered more about my colleagues in the process of writing 
this essay; I now have deeper and more meaningful connections to 
both. Long lunches, shared literature and anecdotes with others on 
campus empowered our understanding of each others' perspectives. 
Thus, the discussions intended to result from reading this journal not 
only prompted its inception, but also its composition. 
Stensaas explains eloquently that without the voice of the other: 
the church has little of the hope of the gospel to offer. The hope is 
for all people --not just Lutherans with a particular political point 
of view. To live out our vocation, or mission, as a college of the 
church, means to me to work intentionally, institutionally and 
individually toward community that models the kind of acceptance 
that Jesus willingly gave to those not like him/us. ( 1995) 
Lutherans are not always open to this. It seems that too often those 
who don't fit the mold or model are viewed as antithetical rather 
than complementary. 
The future of Lutheran Education then seems to lie within the 
challenge of integrating our faith and practice in relationship with 
others; those who teach, eat, worship and celebrate with us in our 
institutions, and those who suffer because of our privilege. Schwehn 
prioritizes, "the role of the Lutheran college is ... to open itself up to 
change and enlargement of its own vision of the relationship 
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between Christ and culture." (p3) which he feels will lead to "the more 
urgent conversation among the Christian tradition and other great 
religious traditions." I suspect it would be more timely for "change 
and an enlarged vision" to lead both to meaningful conversations 
among others with whom we come face to face on a daily basis and to 
action in a Freireian (1970) dialectic of empowerment with 
marginalized and disenfranchised others. 
Conclusion: Given that there are multiple interpretations of 
Schwehn's view of the future Lutheran Higher Education may 
anticipate, I again challenge his opening contrast between Kretzmann's 
time and our's. I question the priorities implied by Schwehn's 
suggestion that we do not envision a possible end to Western 
Civilization but instead "worry over declining enrollments, cost 
containment and the waning of denominational identity ... in the midst 
of less obviously perilous times to strengthen the explicitly Lutheran 
character of our schools'. For a moment, it would seem Schwehn 
shares my sense when he notes that Kretzmann's address will "help us 
deeply to feel and consider ... how much it [ our world] has remained 
the same ... " But he seems at best to oversimplify and at worst to vilify 
the significance of his comparison. 
He quips only a paragraph later, that if he were a woman he could and 
would more quickly explain his(her) choice to be Lutheran rather than 
Roman Catholic. I would suggest that if he were a woman, or a person 
of color, the waning of denominational identity may not be a priority. 
And, if the comparison of Kretzmann's time to our own did help 
him/her to "deeply feel and consider" how much our world has 
remained the same, the future of Lutheran higher education would be 
less defined by theological identity and more committed to social 
action. 
For example, how might Texas Lutheran College max1m1ze its 
impending change to Texas Lutheran University as an opportunity to 
renew , redefine and/or reenergize its maxim "community of faith and 
learning." The Scholars Leadership Program at Guilford College, in 
Greensboro, North Carolina offers a summer intensive Spanish 
program in Mexico for women of faith committed to social justice and 
in the ELCA, Augsburg's Cuernevaca, Mexico program is geared 
toward peace and justice issues. I want to see more programs like this 
offered in Lutheran institutions of higher education. Those who would 
suggest such programs are more appropriate as auxiliary programs 
rather than integrated across our curricula and our day to day lives are 
missing my point. And, according to Preisinger, Luther's; he notes that 
if "German Lutheranism had understood the two kingdoms teaching 
correctly, it might have resisted the tyranny of Nazism on theological 
grounds." (Preisinger 1995) I think if we are to understand correctly, 
our curricula must include moral reflection in a dialectic with moral 
action. Our future lies less in defining the distinctiveness of being 
Lutheran than in discerning the universality of being human; less in 
students "feeling in their bones the truths" than in moving their 
muscles against what is not true .. 
Certainly, the time has come to provide living examples which will 
compel our students to moral action, trusting that through heartfelt 
scholarly reflection they will soon make the connections between 
their faith and such practice? An exaggerated view of Schwehn's 
analysis and Luther's notion of" saved by grace not by actions" might 
lead us to spend time and energy engaged in theological and 
philosophical reflections rather than righting the wrongs of a 
perilous society. Lutheran higher education has been so reflecting 
for decades and we still haven't clarified the distinctive value and 
future of being Lutheran. Yet, the world around us continues to 
struggle with, as James B. MacDonals might say," what it means to 
be human and how we might live together." I have tried to make a 
case, with the support of Luther and Kretzmann, as cited by 
Schwehn, which will compel us to compassionate service in the 
cause of truth and love. It is time for action. It is time for us to do 
our best. 
Works Cited 
Freire, Paulo. Pedagogy of the Oppressed. New York: The 
Continuum Publishing Corporation. 1970. 
Lotz, David W. "Education for Citizenship in the Two Kingdoms: 
Reflections on the Theological Foundations of Lutheran 
Higher Education." In the Papers and Proceedings of the 
65th Annual Convention Lutheran Educational 
Conference of North America. Washington D.C. 
February 3-4, 1979. 
Macdonald, James B. (1978) "A Transcendental Ideology of 
Education." In Gress and Pure! (Ed.), Curriculum: An 
Introduction to the Field, (pp. 95-123). Berkeley: 
Mcuchan Publishing Co. 
Preisinger, Arthur A." What Makes a Lutheran College Lutheran?" 
Address delivered at Joseph H. Sittler Luncheon: Texas 
Lutheran College, Seguin Texas. April 11, 1996. 
Simmons, Ernest L. "A Lutheran View of Christian Vocation in 
theLiberal Arts -II: Education and Scholarship in 
Theonomous Perspective." The Cresset, January 1989, pp. 
13-17.
Stensaas, Starla. "Meditations on the Vocation of Lutheran 
Colleges." Unpublished Manuscript, Dana College. 1995. 
Intersections/Summer 1996 
12 
